
 ESL Pathways Curriculum 
Systematically Developing Students’ Technological Skills and Awareness 

Empowering and Building Capacity 

Presenter
Presentation Notes
The ESL Pathways curriculum is the most richly and comprehensively designed curriculum that I have ever been involved with. One of the threads embedded into the curriculum which runs throughout is the systematic development of students’ technological skills and awareness. In this short presentation we will showcase one student task which demonstrates one aspect of this thread and how this thread leads to empowering students in the area of technological skills and building technological capacity among students.  What this means is we are not showing you new technology. The point of the presentation is to illustrate how the ESL Pathways curriculum naturally leads to empowering students in the area of technological  skills and building technological capacity among students. 



Note: Tasks are organized into lessons of 2.5 hours each. A Task is NOT 2.5 hours. 

Presenter
Presentation Notes
The ESL Pathways Program is made up of 10 core courses from CLB 5 to 9. The courses are divided into Listening/Speaking and Reading/Writing for each CLB level. Each course is designed for 120 hours of delivery.   Themes Five common themes build across all courses and levels: Wellbeing, Planning, Information, Culture, and Community. The themes are explored through real-world activities in three domains: Academic, Workplace and Personal. Each course contains sub-themes. [E.g., “Wellbeing” could have the sub-theme “Overcoming Challenges”. ]Activities and Tasks Each course has 8 fully designed Target Activities. The Target Activities are real-life needs, reflecting key assumptions of the Common European Framework of Reference (CEFR), the British Council, the Canadian Language Benchmark, and Canada’s Essential Skills Profiles. Each Activity is made up of two to three Tasks aligned to CLB competencies. Activities are expected to take between 10-15 hours of instruction to complete. Tasks are organized into lessons of 2.5 hours each. 



Target Activity 5: Conducting Focus Groups 

Task Learning Outcomes 

1 
Understand the steps to 
conducting a focus 
group. 

• Give instructions and directions for tasks, 
procedures, and processes. 8 (II-i) 

2 Listen to a sample focus 
group. 

• Identify implied meanings, feelings, attitude, 
purpose, and intent in social exchanges. 8 (I-i) 

3 
Prepare and run a focus 
group on an eco-friendly 
product. 

• Participate in a focus group and meetings. 8 (I-i) 

Presenter
Presentation Notes
In this presentation we are going to look at Activity 5 from the Level 8 Listening and Speaking course. Activity 5 is about conducting focus groups. It falls within the academic domain of the curriculum. The entire Activity involves roughly 6 2.5 hour lessons and is comprised of 3 overarching tasks: understanding the steps to conducting a focus group; listening to a sample focus group; and the third task which is a capstone task of sorts for this Activity – preparing and running a focus group. The Canadian Language Benchmark competencies associated with these tasks and assessed within the context of these tasks are noted and are: give instructions and directions for tasks, procedures and processes; identify implied meanings, feelings, attitude, purpose, and intent in social exchanges; and participate in focus groups and meetings. Each of the 6 lessons involves a variety of subskill development and scaffolding tasks designed to prepare students to confidently involve themselves in each of the over-arching tasks including the ‘cap-stone task’ -  a focus group simulation acting as facilitator. Preparation includes extensive outside of class internet research – a hallmark of all the Pathways courses. For example, students are directed to use the internet to learn about: the reasons for focus groups; the pros and cons of collecting advice from focus groups; and the procedures involved in setting up and conducting focus groups. Students are also guided to search the internet for video samples of focus groups in order to analyze them from a discourse and delivery perspective. Outside of class research helps students derive more from the in-class sessions which involve guided discussion, analysis, and skill building involving their research topics. 



Lessons at a Glance 
Lesson Overview 

1 

Students will: 
• Listen to an audio recording on steps for conducting focus groups, following relevant 

sequence markers, and cohesive devices to identify the steps in conducting focus 
groups. 

•  (II-i) Retell the steps to conducting a focus group. 
• Review indirect questions. 

2 
Students will: 
•  (I-i) View a video of a focus group identifying language features and key 

characteristics of this spoken genre.  
• Learn and practice group management strategies. 
• Prepare to conduct a focus group on an eco-friendly product. 

3 
Students will: 
• Create a script for a focus group leader that uses key phrases appropriate to a 

standard and informal register. 
• Practice key functions and strategies of facilitating/participating in a focus group. 

4 
Students will: 
• (I-i) Organize, conduct, and participate in a focus group.  
• Create and present a visual to summarize focus group feedback. 

5 
Students will: 
• Research an environmental problem and develop an eco-friendly product in small 

groups. 
• Participate in PBLA Checkpoint 2 

6 
Students will: 
• Present an eco-friendly product to a group 
• Participate in PBLA Checkpoint 2 

 

Presenter
Presentation Notes
The Lessons-at-a-Glance page provides a sketchy snapshot of the 6 2.5 hour lessons. It is a handy guide for an instructor to get a handle on the planned flow of the 6 lessons. For more detail the instructor would refer to the 66 pages that make up Activity 5. Pages 1 to 18 include curriculum guidelines and detailed lesson plans. I’ve supplied copies of these first 18 pages in order for you to see the extensive detail the ESL Pathways curriculum provides. The remaining 48 pages include: instructor answer keys; transcripts; and student handouts. DISTRIBUTE CURRICULUM GUIDELINES AND LESSON PLANS HANDOUT – 18 pages stapled. It is significant to note that the ESL Pathways courses do not have final exams because assessment for learning is a constant ongoing process. Over the course of this 3 month-course, for example, Level 8 Listening and Speaking, the students will undergo 10 listening assessments and 12 speaking assessments. This particular Activity on Focus Groups involves 2 speaking assessments and 1 listening assessment over the course of the 6 2.5 hour lessons. Almost all speaking assessments are video-taped for evaluative purposes involving self-evaluation, peer evaluation and instructor evaluation. If they are not video-taped, they are audio-taped, but most are video-taped as  most assessment criteria includes attention to such non-linguistic aspects of communication as: eye contact, distribution of eye contact, gestures, body language.



PBLA Exercise and Tool:  Moderating 
a Focus Group 
 Name of 
Moderator:                                                                                                                   

Date: 
 

Name of Peer Assessor:   
Skill/Level/Competency:  CLB Speaking 8 (I-i) Interacting with 
Others 
Learning Outcome:  Participate in a focus group. 
PBLA Exercise:  Moderate a focus group of about 10 minutes 
in length 
Type of Assessment:  Peer 

Presenter
Presentation Notes
What you see on this slide is part of the rubric for assessing this task – moderating a focus group of about 10 minutes in length. 



How well did the focus group leader do the following things in your group today?  Put a check () 
in the box that best describes him/her and add your comments. 

Indicators of Ability Did it 
well 

Needs 
more 

practice 

Did not 
do it 

Comments (What did he/she 
say or do?) 

1. Introduced self and purpose of 
focus group.         

  
2. Created a comfortable 
environment.         

  
3. Used appropriate register, tone, 
and vocabulary.         

4. Asked follow up questions to get 
more information.         

  

5. Encouraged others to participate.         
  

6. Held the floor, interrupted 
appropriately and resumed talk         

7. *Grammar, vocabulary and 
pronunciation seldom impede 
communication 

        

Presenter
Presentation Notes
Each of the assessed points in this rubric are practised and discussed through subskill development and scaffolding tasks in the lead up to this assessed task. Students’ internet research also leads to focussing on many of these points.  All assessed criteria is made transparent to the student from the outset, and  is practised through various skill building or mirror exercises prior to assessment.



Instructor Comments (completed after peer check):      
                                              
A / NA 
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Presentation Notes
Let’s watch a bit of one student’s video-taped facilitation of a focus group. 1:05 to 2.23



Logistics of Filming / A Case Study  

 
• Reluctance 

Presenter
Presentation Notes
I’d like to now shift the focus of the presentation to the logistics of filming and a particular case study involving my students that speaks to empowering students and building capacity among students with respect to using smart phones and/or ipads for video-taping. I knew from the outset of the three-month course that I wanted to try and put the filming and sending of speaking assessments into the hands of my students – filming, uploading to youtube, and sharing the link.I knew that they all had smart phones and/or ipads. I know the enormous, enormous language learning value and dividends that come from analyzing recordings of one’s own speech. I suspected they would enjoy becoming proficient at filming, uploading to youtube and sharing the links.  And I also was prepared for reluctance on the part of my students to become videographers of their own speech. Some of the reluctance stems from students not wanting to record themselves. Most people do not like to listen to their own voices or watch themselves perform. This works against someone who wants to develop language and communicative skills, and is a hurdle that is important  to overcome.Reluctance also stems from lack of familiarity or ability with videotaping with a smart phone or ipad. Even audiotaping and sending audio files with smartphones was new for some students. Videotaping longer segments, uploading to youtube, and sharing the link was definitely new for most of my students.  It’s worth mentioning that the students in the Pathways program range in age from early 20s to people in their 50s with the average age being somewhere in the mid 30s. For the most part we are not talking about ‘digital natives’. 



Logistics of Filming / A Case Study continued 

• Cultivating Videographers 
• Students teaching students 

Presenter
Presentation Notes
In order to realize my goal I knew I had to cultivate videographers. My first step was, at the beginning of the course,  to conduct an e-literacy survey of my students in order to get a  handle on existing tech skill sets.Regardless of the results of the survey, the next step was  to ask for volunteers to use their mobile devices to record and send a low stakes speaking contribution – filming themselves and a small group of students – ie a speaking contribution that was not going to be assessed and wouldn’t involve a lot of set up. As this was done at the outset of the course, it involved a self-introduction speaking contribution so it served the purpose of rapport building as well. There were three volunteers willing to try (maybe they already had some familiarity with the process, but it wasn’t clear). These volunteers filmed themselves and a group of about 5 students. The filming, uploading, making sure the video is marked as unlisted and sharing of video link process was not without trial and error even among those the volunteers who had indicated they had some familiarity with the process, but all kinks were eventually ironed out.  The students were proud of themselves – proud of the product, proud of their technological skill, and were very happy to know how to share their speaking performances with family and friends in other parts of the world. Students who figured out the process first, taught others who were still having trouble. This satisfaction with the filming process was contagious, and the next time we had a speaking assessment, when I asked for volunteers, I had more than three people volunteer. The next time I had students come up and ask me if they could videotape. Eventually almost all the students had become comfortable with the process. I’ve repeated the process with subsequent courses, and have shared the idea of the videographer cultivation process with other instructors. 



How to Upload Your Videos 
 
1. Equipment needed: 
  A) iPhone/ mini iPad/ iPad/ Apple’s laptop 
  B) go to the Apple Store, download “YouTube”  
  C) register a gmail account if you don’t have it 
 
2. Open YouTube, go to “My Channel” 

 

 

Presenter
Presentation Notes
As part of the student-teaching-student process, of their own accord, students have created ‘how to’ documents for each other. Here is a snapshot of a few sections of one such document. 



3. Go to “Videos”, then click “Upload” on the upper right (please make sure that you 
allow YouTube using your Camera Roll) After that, click the video which you want to 
upload and click“√”  

 

 



 
4. Then, click “Unlisted” which means the video can only be watched by anyone who has the link 

Presenter
Presentation Notes
Other students had other ideas for how to upload videos from smart phones that they shared and/or wrote ‘how to’ documents for. Another student favoured using the app Capture specific to iphones, so she shared info on that. I also made visits to other classes with some of my ‘videographers’ so they could share their experience with the students in other classes. 



“I watched a YouTube video "Fix- video 
removed because it's too long-2015" and 
fixed it according to the steps in the video.” 

Presenter
Presentation Notes
Here a student responded to me about how she fixed a problem she encountered when she tried to upload a longer video. 



“The original video was too long to upload to 
YouTube ,so I trimmed the video to two 
parts. Hopefully you guys are  able to watch 
it this time - any questions please feel free to 
email me.” 

Presenter
Presentation Notes
Here another student writes about another way to solve the same problem. Sharing of such information prompted other students to recommend lowering video resolution as a way to deal with the problem of sending longer videos.



My Pathways course  helped me improve my computer skills. I’ve 
learned and improved my ability to search the web, use power point, 
prezi, and record with my smartphone.  

 

Presenter
Presentation Notes
Comments like this were common in end-of-course evaluations.



Why Teachers Like Putting the Video-Taping 
into the Hands of the Students 

Presenter
Presentation Notes
In addition to appreciating the cultivation of their students’ tech skills, teachers appreciate the spreading of the  workload effect. If instructors don’t put the videotaping into student hands, instructors are having to arrange for iPads, prepare them, oversee the videorecording, upload, send, wipe clean for the next instructor, make sure they’re charged, etc. With the students doing the work, the instructor simply receives the link, watches and assesses.  This is significant in a program where three-month courses have a minimum of 22 assessments and courses have a target of 31 students. 



“Empowering Students, Building Capacity 
among Students” 

 

Presenter
Presentation Notes
Empowering students, building capacity among students – the subtitle of this presentation derives from an instructor comment regarding what she saw happening when she put the job of videotaping into the hands of her students. 
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